
 

Available online at: https://ejournal.ipubdigi.com/index.php/jomster 

Journal of Modern Style on Educational Research, 1 (1), 2025, 39-46 

 

Copyright © 2025, JOMSTER, Print ISSN: XXXX-XXXX, Online ISSN: XXXX-XXXX 

Innovative Educational Administration for Effective Primary School Learning 

Environments 
 

Meli Tiara1* 
1   University Muhammadiyah of Pringsewu, Lampung, Indonesia  

* Corresponding Author. E-mail: melitiara551@guru.sd.belajar.id 

ARTICLE INFO ABSTRACT 

Article History: 
Received: 5-Dec. 2024 

Revised: 15-Dec. 2024 

Accepted: 31-Jan. 2025 

 

Keywords: Educational 

Administration, 

Innovations, Effective 

Learning Environments 

 

In the context of modern education, the focus is on the success of creating an effective 

learning environment in primary schools (SD) through innovation in educational 

administration. Despite recognition of the importance of innovation, there is a 

significant gap between theory and implementation practice in this area. The aim of this 

research is to investigate the role of innovation in overcoming these challenges and 

improving the effectiveness of learning environments in elementary schools. The 

research method used is qualitative with a case study approach. SDN 1 Banding Agung 

was selected as a population sample based on the demographic diversity and academic 

achievements of students and school staff. Data was collected through in-depth 

interviews with principals, teachers, and administrators, as well as direct classroom 

observations and analysis of school documents. This research shows that the 

introduction of innovation in educational administration plays an important role in 

creating an effective learning environment. Strong leadership, active collaboration 

between all stakeholders, and the use of educational technology are key factors in 

improving the quality of learning. In short, this research provides evidence of the 

importance of innovative strategies in educational administration to improve the 

conditions of the learning environment in elementary schools. These findings in practice 

mean the need for ongoing support to build the capacity of educators and school 

administrators to adopt best practices. Future research could further explore the 

challenges and opportunities in implementing innovations in various educational 

settings. 

 This is an open access article under the CC-BY-4.0 international license  
 

INTRODUCTION 

Education serves as the cornerstone of national development, with primary education playing a 

decisive role in shaping foundational cognitive, emotional, and social competencies among young 

learners. Creating an effective learning environment within primary schools is essential to ensuring 

quality education and fostering holistic student development. As the educational landscape evolves in 

response to globalization and digital transformation, innovative approaches in educational 

administration are increasingly recognized as critical levers for educational improvement (PS Aithal, 

2025). 

An effective learning environment is characterized by inclusivity, engagement, and adaptability. It 

fosters not only academic excellence but also the psychosocial wellbeing of students (N Sudibjo & R 

Pramono, 2025). However, these ideals cannot be realized without reforming the administrative 

processes that govern school operations. Educational administration encompasses leadership, planning, 

policy implementation, and resource management. When reimagined through innovative practices, it 

becomes a strategic tool for cultivating responsive and dynamic learning ecosystems (MAF Sanjani et al., 

2025). 
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Recent studies suggest that digital leadership, collaborative governance, and inclusive decision-

making are among the most impactful innovations in school management. These approaches emphasize 

distributed leadership and the engagement of all educational stakeholders—school leaders, teachers, 

students, parents, and community members—to co-create conducive learning environments (MM 

Bauyot & YG Gonio, 2025). Furthermore, integrating digital pedagogies and adaptive learning platforms 

enhances student-centered instruction and promotes differentiated learning (PS Aithal, 2025). 

Nevertheless, innovation in educational administration is often met with practical constraints. These 

include inadequate infrastructure, insufficient teacher training, resistance to change, and fragmented 

policy implementation (M Palupi & R Utaminingsih, 2025). Bridging the gap between theoretical 

frameworks and on-the-ground practices requires a systemic shift toward capacity-building and 

sustainable leadership development. Leadership plays a crucial mediating role in translating policy into 

practice and in nurturing a school culture that embraces continuous improvement and experimentation 

(N Sudibjo & R Pramono, 2025). 

This article aims to investigate the role of administrative innovation in enhancing the quality of 

learning environments in primary education. Specifically, it examines how schools can implement 

innovative administrative practices to foster inclusivity, engagement, and academic success. Drawing on 

empirical research and case studies from diverse contexts, the study provides actionable insights for 

education stakeholders and policymakers. It explores best practices in school leadership, digital 

transformation, participatory governance, and professional learning communities. 

By adopting a comprehensive and theory-informed approach, this study contributes to the 

discourse on educational reform and proposes a pragmatic framework for school-level innovation. In 

doing so, it aligns with the global educational agenda set by the UNESCO Education 2030 Framework, 

which advocates for inclusive and equitable quality education for all (UNESCO, 2021). 

RESEARCH METHOD 

This study employs a qualitative case study approach to explore how innovation in 

educational administration influences the creation of effective learning environments in primary 

schools. The qualitative paradigm is particularly suitable for capturing the nuanced experiences, 

social dynamics, and contextual complexities that quantitative approaches may overlook (H Karimi 

& S Khawaja, 2025). As Mubayyinah (2017) emphasized, case studies allow in-depth examination of 

contemporary phenomena within real-life settings, making it an appropriate strategy for examining 

school-based innovations (F. Mubayyinah, 2017). 

The case selected for this study is SDN 1 Banding Agung, a public elementary school in 

Lampung Province, Indonesia. The school was chosen based on its demographic diversity, 

accessibility, and history of administrative innovation. The single-case design enables a focused, 

holistic understanding of the administrative structures and their relation to teaching-learning 

conditions. This aligns with stakeholder-based educational research frameworks, which emphasize 

the co-construction of school culture by multiple actors (N Sudibjo & R Pramono, 2025). 

Data collection integrated three triangulated techniques: semi-structured interviews, direct 

observation, and document analysis. Semi-structured interviews were conducted with school 

principals, teaching staff, administrative personnel, and parents. This allowed researchers to gather 

varied perspectives on how innovations were perceived, implemented, and adapted in real school 

settings (MM Bauyot & YG Gonio, 2025). Classroom observations provided first-hand insights into 

instructional practices, student engagement, and the integration of digital tools—an essential 

dimension of contemporary administrative reform. Document analysis encompassed policy 

guidelines, school development plans, and program evaluations to trace institutional change. 
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The instruments used were a standardized interview guide to ensure consistency and 

thematic alignment across respondents, and an observation checklist aligned with pedagogical and 

managerial benchmarks. All interviews were recorded and transcribed verbatim. A thematic 

analysis framework guided the data analysis process, encompassing initial coding, axial 

categorization, and interpretive synthesis (S Vuje et al., 2025). Codes were iteratively refined to 

identify core themes such as leadership innovation, participatory management, and instructional 

responsiveness. 

Triangulation was employed to strengthen validity by comparing evidence across sources and 

methods. Thematic convergence among interviews, documents, and observations served as a 

criterion for analytical saturation. Furthermore, researcher reflexivity and peer debriefing ensured 

transparency and minimized interpretive bias throughout the study. 

This methodology provides a robust framework to understand the practical realities of school 

leadership and administration reforms. It also contributes theoretically to the literature on 

distributed leadership and innovation ecosystems in basic education, especially in developing 

country contexts. 

RESEARCH RESULT & DISCUSSION 

Leadership and Administrative Innovation Implementation 

Leadership plays a central role in shaping the success of educational innovation, particularly 

in the context of primary school administration. At SDN 1 Banding Agung, the principal’s approach 

to leadership demonstrates a dynamic and responsive model aligned with transformational 

leadership theory. Transformational leaders are known to inspire change by establishing a 

compelling vision, promoting intellectual stimulation, and supporting the professional growth of 

their staff (CN Aziz et al., 2025). 

In this study, the principal assumed a proactive role not only as an administrator but also as a 

change agent. He initiated a series of administrative reforms aimed at modernizing school 

operations. These reforms included the digitalization of student attendance, the use of school 

management information systems, and the integration of virtual communication platforms for 

teachers and parents. Such initiatives reflect a broader trend in educational leadership where digital 

competence is increasingly recognized as a critical skill for effective school governance (H Karimi & 

S Khawaja, 2025). 

Moreover, the principal fostered a collaborative organizational culture by encouraging 

teachers to participate in school policy discussions and innovation planning. This participatory 

leadership model aligns with contemporary leadership frameworks that highlight the importance 

of shared decision-making and distributed leadership in sustaining school improvement. Teachers 

were not merely passive recipients of directives but active contributors in shaping the innovation 

agenda. 

Through the lens of innovation implementation theory, the success of these reforms is partially 

attributed to the principal’s ability to align administrative innovation with the school’s strategic 

goals. By articulating clear objectives and providing ongoing support, including professional 

development and performance feedback, the school leadership was able to reduce resistance to 

change and enhance teacher engagement. 

The leadership approach also emphasized adaptability. Faced with limited resources, the 

school sought partnerships with local stakeholders to obtain support for technology and training. 

This adaptive strategy illustrates how effective leadership is not solely about internal governance 
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but also about engaging external networks to mobilize resources and expand opportunities for 

innovation. 

Ultimately, the findings from SDN 1 Banding Agung illustrate that innovative administrative 

leadership is a key driver in cultivating a school culture that values progress, collaboration, and 

digital literacy. These characteristics are essential for creating and maintaining an effective and 

future-ready learning environment in primary education. 

Educators’ Role in Innovation Adoption 

Teachers are key agents of change in any educational reform initiative. At SDN 1 Banding 

Agung, the role of educators in adopting and sustaining innovation has proven pivotal in translating 

administrative visions into tangible classroom outcomes. The data revealed that educators embraced 

the introduction of digital tools and new instructional strategies with notable enthusiasm and 

adaptability. This reflects the growing body of research suggesting that teacher engagement and 

digital competence are critical enablers of successful educational transformation (H Karimi & S 

Khawaja, 2025). 

One of the core contributions of educators was their willingness to integrate technology into 

daily learning routines. Interactive whiteboards, e-learning platforms, and mobile-based learning 

apps were used not only for content delivery but also for assessment and classroom management. 

This aligns with Bauyot and Gonio’s (2025) findings that teacher-led innovation significantly 

improves student attentiveness and motivation, especially in contexts where technology is 

meaningfully embedded into pedagogical frameworks (MM Bauyot & YG Gonio, 2025). 

Beyond technology adoption, teachers played an active role in designing collaborative lesson 

plans and cross-disciplinary learning activities. These initiatives allowed students to experience 

more cohesive and contextualized instruction, which is critical for developing higher-order thinking 

and socio-emotional competencies. Corres-Medrano and Smith-Etxeberria (2025) emphasize that 

such active methodologies foster inclusivity and engagement, particularly among students from 

diverse and at-risk backgrounds (I Corres-Medrano & K Smith-Etxeberria, 2025). 

Moreover, the success of innovation at SDN 1 Banding Agung was supported by a culture of 

continuous professional development. Teachers participated in peer-led workshops, digital literacy 

seminars, and reflective practice groups. These activities not only improved technical skills but also 

cultivated a sense of ownership over the innovation process. Teachers reported feeling empowered 

and valued, which in turn enhanced their commitment to sustaining the reforms. 

Crucially, the school's leadership provided structured platforms for dialogue, where 

educators could share feedback on new policies and propose adaptations. This bottom-up approach 

to innovation management encouraged trust and agency among staff. The participatory nature of 

these processes contributed to what Karimi & Khawaja (2025) describe as an "innovation-friendly 

climate"—a prerequisite for sustainable educational change (H Karimi & S Khawaja, 2025). 

In conclusion, the active role of educators in adopting innovation at SDN 1 Banding Agung 

illustrates the importance of empowering teachers as co-creators of change. Their efforts bridged the 

gap between administrative vision and student learning outcomes, demonstrating that educational 

innovation is most effective when grounded in teacher agency, collaboration, and professional 

support. 

Impact on Learning Environments 

The implementation of educational administration innovations at SDN 1 Banding Agung has 

yielded substantial transformations in the quality of the learning environment. This shift is evident 
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not only in the physical and technological aspects of the school setting but also in the psychological 

and social dimensions that influence student outcomes. 

A key finding of this study is the enhancement of student engagement through the integration 

of technology and collaborative pedagogies. Classrooms equipped with digital tools such as 

interactive whiteboards, educational software, and mobile learning devices provided students with 

a more immersive and personalized learning experience. These technological interventions fostered 

greater interactivity, curiosity, and motivation among students. As observed by Corres-Medrano 

and Smith-Etxeberria (2025), the use of active methodologies and digital aids promotes both 

cognitive and socio-emotional development, particularly among learners at risk (I Corres-Medrano 

& K Smith-Etxeberria, 2025). 

Beyond the cognitive benefits, the learning environment at SDN 1 Banding Agung evolved 

into a more inclusive and dynamic space. Teachers reported increased peer collaboration, while 

students demonstrated greater confidence in participating in discussions and group work. These 

behavioral improvements were attributed to the school’s culture of openness and shared 

responsibility, which was nurtured by innovative administrative practices and consistent 

reinforcement from educators and school leaders. This finding is consistent with the outcomes of the 

Pancasila Student Profile Strengthening Project (P5), where schools adopting student-centered 

frameworks reported improvements in classroom atmosphere and social-emotional learning (V 

Nurmala et al., 2025). 

Another significant change was the rise in students’ intrinsic motivation and sense of 

autonomy. When students were given more opportunities to explore learning through technology 

and project-based assignments, they became more invested in their educational journey. According 

to recent literature, such shifts are aligned with the principles of the Self-Determination Theory, 

which posits that autonomy, relatedness, and competence are foundational to intrinsic motivation 

(G. Sahin & E. Yildirim, 2020). 

Importantly, the overall school climate became more supportive, respectful, and conducive to 

learning. This transformation was underpinned by leadership practices that emphasized emotional 

intelligence, equity, and continuous improvement (Sudibjo & Pramono, 2025). School routines were 

streamlined, feedback loops between students and teachers improved, and learning spaces were 

designed to encourage creativity and collaboration (N Sudibjo & R Pramono, 2025). 

In sum, innovations in educational administration contributed not only to operational 

efficiency but also to enriching the educational experience of students. A holistic, student-centered 

learning environment emerged, which supports academic success, emotional resilience, and social 

well-being. 

Challenges in Policy and Resource Adaptation 

The implementation of administrative innovation at SDN 1 Banding Agung was not without 

its challenges. As is often the case in school reform initiatives, both policy alignment and resource 

availability presented significant obstacles. These issues underscore a critical reality in educational 

innovation: the success of reform is often constrained by the surrounding institutional infrastructure 

and regulatory frameworks. 

A primary challenge encountered was the inadequacy of technological infrastructure. 

Classrooms lacked a consistent supply of functional digital devices, and internet connectivity was 

intermittent. These limitations restricted the optimal use of educational technology in daily 

instruction. Such conditions mirror the findings of Vuje, Juhudi, and Pambas (2025), who observed 

that resource limitations frequently hamper the equitable implementation of digital innovation in 

public schools, especially in rural or underfunded settings (S Vuje et al., 2025). 
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In addition to physical constraints, policy-related challenges also emerged. Some 

administrative regulations at the district and provincial levels were outdated or overly rigid, making 

it difficult for school leaders to adopt flexible, student-centered practices. For instance, budget 

allocation protocols and curriculum planning procedures did not adequately accommodate 

innovation-driven expenditures. As Bauyot and Gonio (2025) highlighted in their study on “Catch-

up Fridays,” school administrators often face bureaucratic barriers that delay or dilute well-

intentioned reforms (MM Bauyot & YG Gonio, 2025). 

To navigate these constraints, school leadership employed a series of adaptive strategies. 

Foremost among them was building collaborative networks with local stakeholders—such as 

parents, community leaders, and private sector actors—to mobilize financial and logistical support. 

In parallel, internal capacity-building efforts were initiated, including training programs to enhance 

teachers’ digital competencies and instructional agility. This aligns with the recommendations of 

Aziz et al. (2025), who emphasize that cultivating professional learning communities within schools 

can serve as a buffer against external policy and resource gaps (CN Aziz et al., 2025). 

Despite these efforts, the process of innovation remained uneven. The lack of formal support 

structures meant that much of the burden of adaptation fell on individual school leaders and 

teachers. This raised concerns about sustainability and equity, as not all schools may have the 

leadership resilience or community resources to replicate such models. 

In summary, the experience at SDN 1 Banding Agung reveals that while educational 

administration innovation has transformative potential, its implementation is often constrained by 

systemic factors. Addressing these requires multi-level policy reform, increased investment in 

infrastructure, and a strategic focus on building adaptive capacity at the school level. 

Theoretical And Practical Implications 

Theoretical Interpretation 

The findings affirm that innovation in educational administration extends beyond managerial 

efficiency; it restructures school culture and pedagogy. The interaction between leadership, teacher 

agency, and student experience exemplifies how educational change is co-constructed (S Vuje et al., 

2025). This supports Fullan’s theory of deep change, which emphasizes coherence, capacity building, 

and continuous learning within schools. 

Practical Contribution and Limitations 

Practically, this study provides a framework for implementing grassroots educational 

innovation in low-resource settings. However, the single-case nature of this study means its 

generalizability should be approached cautiously. Broader multi-case analyses are needed to 

validate the replicability of such models (Aboramadan et al., 2021). 

Scientific Advancement 

This research advances the discourse on education administration by bridging innovation 

theory with classroom-level outcomes. It proposes that successful innovation emerges through 

dynamic leadership, collaborative teacher cultures, and contextual policy adaptation (Akbar & 

Silaban, 2025). These insights are vital for policymakers aiming to scale up educational 

transformation in primary settings (B. Ertmer & A. Ottenbreit-Leftwich, 2017). 

CONCLUSION 

The findings of this study underscore the critical role of teacher perception in the successful 

implementation of learning innovations, particularly those based on information technology (IT). A 
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positive attitude among teachers toward pedagogical change constitutes a foundational asset for 

educational transformation. In an era marked by rapid technological advancement and increasing 

student diversity, teachers are expected not only to deliver content but to act as adaptive facilitators who 

can tailor learning experiences to meet varied cognitive and affective student needs. This shift requires 

more than technical skills it necessitates an open mindset, a willingness to embrace change, and 

continuous professional development. 

A central challenge in the contemporary classroom is the heterogeneity of student learning styles 

and abilities. To address this, learning must be made more engaging, differentiated, and student-

centered. The use of media-rich, IT-supported instructional approaches has proven effective in fostering 

such environments. When teachers perceive these innovations positively, they are more likely to adopt 

them actively, which in turn enhances student motivation and learning outcomes. This aligns with 

current educational theories that advocate for constructivist and socio-cultural approaches to learning, 

where technology acts as a bridge between individual learning potential and classroom resources. 

Furthermore, the integration of IT in teaching is not merely a technical adaptation but a pedagogical 

imperative. In preparing students for the demands of the 21st century, educators must themselves be 

proficient in digital literacy. By embracing IT-based learning innovation, teachers contribute to the 

development of intelligent, adaptive, and technologically competent future citizens. The findings also 

highlight the importance of institutional and policy-level support to ensure access to infrastructure, 

training, and media resources. Without such support, even the most optimistic teachers may face 

limitations in translating their perceptions into practice. 

In conclusion, the study affirms that teacher readiness, both attitudinal and professional, is essential 

to drive educational innovation. Positive perceptions toward IT-based learning innovations must be 

nurtured through capacity-building efforts, reflective practice, and a school culture that values 

innovation. When adequately supported, teachers become key agents of change, capable of designing 

inclusive, effective, and future-oriented learning environments. 
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